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CLINICAL LEGAL EDUCATION: 

TRACING THE GROWTH 
Priyanshi Sarin* 

 
ABSTRACT 

 
The term ‘Justice’ has been subjected to various philosophical and political interpretations, rendering lack of any universal 
definition. As per various notions, it is a concept of rightness, fairness, morality, and victory of truth and virtue over evil 
instincts.1 Clinical legal education plays an important role to make poor people, underprivileged sections of the society 
acknowledge the principle of justice and seek the same without any financial roadblocks. Clinical legal education as a 
pedagogic technique focuses on the learner and the process of learning and intends not to create future lawyers who are mere 
craftsman manipulating advocacy skills in the traditional role of conflict resolution in court. Rather, it aims to develop 
perceptions, attitudes, skills which would enable a holistic development and sensitize the lawyers about the social impediments 
and their obligation to overcome those. It enables law students, to undertake the responsibility of equitable distribution of the 
legal services in society and in upholding the basic elements of ‘professionalism’ such as competency, ethical values, etc.2In the 
contemporary era, it is imperative to expose law students to the practical facets of legal profession, motivate them and 
empower them to formulate and implement effective policies which resolve the situation of access to justice or social justice in 
the country.3 Thereby this paper analyses the initiatives and prospects of clinical legal education in India. 
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I. EVOLUTION AND DEVELOPMENT OF 

CLINICAL LEGAL EDUCATION IN INDIA 

 

In India, recognition of the difficulties that the majority of the population faced when they tried 
to access justice through legal institutions provided the impetus for the free legal aid movement. 
In 1948, the Radhakrishna Commission4 stressed the need for legal professionals to bring about 
social change. Later, in 1958, the 14th Report of the Law Commission of India recognized the 
importance of incorporating both academic and vocational skills within professional training, 
and recommended that University training should inculcate practical knowledge and suggested 
that seminars, discussions, mock trials, and simulation exercises should be introduced. 
 

A. Background 

 
Prior to the Advocates Act 1961, law students were required to complete certain courses on 
procedural subjects offered by the State Bar Council and acquire training in apprenticeship under 
the chamber of senior advocate. The arrangement was unsatisfactory because of the lack of 
integration between the University education in law and the practical training. The Bar 
examinations and the system of apprenticeship were not organized in a manner to provide the 
                                                             
4 REPORT OF THE RADHAKRISHNA COMMITTEE, available at 
http://14.139.60.153/bitstream/123456789/4866/1/Report%20of%20the%20Radha%20Krishan%20Committee%
20Uttar%20Pradesh_D3958.pdf 

http://14.139.60.153/bitstream/123456789/4866/1/Report%20of%20the%20Radha%20Krishan%20Committee%20Uttar%20Pradesh_D3958.pdf
http://14.139.60.153/bitstream/123456789/4866/1/Report%20of%20the%20Radha%20Krishan%20Committee%20Uttar%20Pradesh_D3958.pdf
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best educational and professional experiences to the new entrant to the Bar. The Council of 
India, therefore, in consultation with the universities, devised a new curriculum uniformly 
applicable throughout India under which the necessary practical training has to be incorporated 
within the course-structure.  
 
In the contemporary era, the definition of ‘practical training’ has expanded considerably, and 
specifically points towards inculcating soft skills which enable lawyers empathise with those in 
need of their services.  
 

B. Timeline 

 

 In 1969, a legal services clinic was set up by some teachers and students of Delhi law 

faculty as a purely voluntary activity, primarily to provide legal services to inmates of 

prisons and custodial institutions. It organised a week-long orientation course informing 

the students about the clinical programmes and encouraging them to participate 

voluntarily.5 

 

 In 1973, the Expert Committee on Legal Aid of the Ministry of Law and Justice, under 

the Chairmanship of Justice V.R. Krishna Iyer recommended introducing clinical legal 

education with a focus on poverty issues in the law schools.6 It proposed including law 

educators and understudies in legitimate guide programs. They portrayed legitimate guide 

benefits as 'each progression or activity by which lawful establishments are sharpened to 

react to the financial real factors' of India.7 The expert committee's 'idea of linking legal 

aid and law schools had a practical element; given the extent of the need for legal services 

for the poor and the limited resources available, this made perfect sense8. Finally, the 

                                                             
5 Shuvro Prosun Sarker, Empowering the Underprivileged: The Social Justice Mission for Clinical Legal Education 
in India, 19 INT'L J. CLINICAL LEGAL EDUC. 321, 340 (2013). 
6Id at 174 (The Committee "observed that students' encounters with the problems of poverty and 
exploitation would change their outlook when they became lawyers, and as a result they would not treat clients 
simply as facts but as living neighbours.") 
7 Govt. of India, Ministry of Law, Justice and Company Affairs, Processual Justice to the People: Report 
of the Expert Committee on Legal Aid (1973). 
8 Frank S. Bloch and M. R. K. Prasad, Institutionalizing A Social Justice Mission For Clinical Legal Education: 
Cross- National Currents From India And The United States, 13 Clinical L. Rev. 165,169 (2006-2007). 
26 See generally generally Govt. of India, Ministry of Law, Justice And Company Affairs, Equal 
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Committee recommended, using laws students to provide legal aid in two stages; first in 

preliminary processes, and then in the actual conduct of petty cases. 

 

 The Juridicare Committee on Legal Aid9 presented its report in 1977 resounding the 

thoughts of the past master advisory group and planned progressively engaged 

suggestions identifying with lawful guide plans. These were more focused on reaching 

the most helpless members of society and identifying the broadest possible assistance 

types that could be made available to them under the law, including education, 

community development and community organizing. The Committee articulated that 

legal aid is not only legal representation and assistance in litigation, but it also includes 

other things such as legal advice, arbitration and conciliation, creation of legal awareness, 

promotion of meaningful communication in legal and national development and reform 

of law and legal process. 

 

 In 1981, the Committee for Implementing Legal Aid Schemes, headed by Justice P.N. 

Bhagwati, then Chief Justice of the Supreme Court of India, insisted that court-oriented 

legal aid programs alone cannot provide social justice in India and thereby concentrated 

more on the promotion of legal literacy, the organization of legal aid camps to carry legal 

services to people's doorsteps, training paralegals to support legal aid programs, 

establishing legal aid clinics in law schools and universities, and bringing class actions 

through public interest litigations.10 

 In 1985-86, two Lok Adalats were organized in Delhi by the Delhi legal aid clinic. Even 

Aligarh Muslim University organised few legal aid camps and helped to organise a Lok 

Adalat.11 

 The Legal Services Authorities Act was enacted in the year 1987 giving statutory 

recognition to Lok Adalat.12 This Act obligates the states to provide free legal aid to poor 

                                                             
9 Govt. of India, Ministry of Law, Justice And Company Affairs, Equal justice-Social Justice: Report Of The 
Juridicare Committee (1977). 
10 Frank S. Bloch, supra note 7, at 175. 
11 Ajay Pandey, Experimenting with Clinical Legal Education to Address the Disconnect between the Larger 
Promise of Law and its Grassroots Reality in India, 26 MD. J. INT'L L. 135, 158 (2011). 
12Lok Adalats have also been described as preventive legal aid services within the contemplation of the Legal 
Services Authorities Act, 1987. See N.C. Jain, “Legal Aid, its Scope and Effectiveness of the Legal Aid Rules in this 



                    
              

LA   

SENATUS SCRIPTORS 
LAW JOURNAL                                          
VOLUME 1: ISSUE 1                                                                      

April-May, 2020    
 
               

www.lasenatusscriptors.com   

persons. Besides this, the Act provides for the establishment of permanent Lok Adalats 

which is one of the important modes of ADR.13 

 

 In 1994, a Committee chaired by Justice Ahmadi dealt elaborately with law school 

teaching methods The Ahmadi Committee Report proposed enhancing the talk strategy 

with the case strategy, instructional exercises, and other present day procedures for 

imparting legal education. It also recommended that the procedural and practical subjects 

must be made compulsory and be taught by experienced lawyers. The Committee also 

suggested making Professional Ethics a compulsory subject, with a minimum of 50% 

marks. Further Further, it suggested that all the new methods should become 

mandatory.14 In accordance with this, the Law Commission of India, in its 184 report, 

felt that legal education is fundamental to the very foundation of the judicial system and 

took up reformation of legal education, suo moto.15 It followed up on a number of 

recommendations of the Ahmadi Report, including its recommendation that the Law 

Schools should supplement the lecture and case method with the problem method, moot 

courts, mock trials and other modern teaching methods. The Commission also 

recommended that Clinical Legal Education may be made as a mandatory subject.16 

 Another significant step was taken in 1997 when the Bar Council of India directed all law 

schools to incorporate four Practical Papers into their curricula17. Paper I requires 

instruction in litigation skills; Paper II requires instruction in drafting skills; Paper III 

                                                                                                                                                                                             
Regard”, AIR Journal 184 (1996); The Lok Adalats are also part of the campaign to take justice to the people and 
ensure that all people have equal access to justice. See Law Commission of India, 222nd Report, Need for Justice-
dispensation through ADR etc., (2009)  
13P. T. Thomas v. Thomas Job, AIR 2005 SC 3575; See also Vijaykumar Shrikrushna Chowbe and Priya S. Dhanokar, 
“Lok Adalat – A Strategic Forum for Speedy and Equitable Justice”, available at: http://papers.ssrn.com (last visited 
on 21.04.2012); Lok Adalats have also been described as para judicial Institutions. See Tulika Sen, “Natural Justice 
and Lok Adalats”, (2007) PL February 7. 
14 Report of Committee on Reforms in Legal Education and Regarding Entry into Legal Profession, in 
LEGAL EDUCATION IN INDIA IN 21 sT CENTURY: PROBLEMS AND PERSPECTIVES, p. vi. (Koul A.K. 
ed., All India Law Teachers Congress, Delhi University, Delhi, 1999) 
15Law Commission of India, 184th Report (2002) at 95 
16The Legal Education & Professional Training and Proposals for Amendments to the Advocates Act, 
1961 and the University Grants Commission Act,1956 
17 Bar Council of India, Circular No. 4/1997 (Issued on October 21, 1997); see UNDP Study, supra 
note 21 (Covering seven major states: Bihar, Chhattisgarh, Jharkhand, Madhya Pradesh, 
Orissa, Rajasthan, and Uttar Pradesh). 
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requires instruction in ethical and bar-bench relations; and Paper IV requires public 

interest lawyering. 

 

 In 2004, the United States Education Foundation in India (USEFI) in association with 

Vanderbilt Law School introduced a Fulbright Vanderbilt Scholarship in Clinical Legal 

Education. Under this scheme every year one person involved in legal aid would be send 

to Vanderbilt Law School to study the Clinical education in USA. This program had 

given the much needed exposure to the Indian faculty to advance Clinical programs that 

are successfully running in USA.18 

 

 The first regional training program was conducted in association with Christ Law College 

at Bangalore in 2006. Second training program for Central region was conducted at 

National Law University, Bhopal. The third training was conducted at the Symbiosis Law 

College, Pune for Western Region. The Fourth training program was conducted in 

association with Indira Gandhi National Open University, Delhi. The last training 

program was conducted at National University of Juridical Science, Kolkata. 

 

 The first Curriculum Development Committee (CDC) of the Bar Council of India was 

constituted for the purpose of facilitating Universities and Institutions to formulate the 

course design in various courses in Law. It consisted of Shri. N. L. Mitra, member of the 

Legal Education Committee of BCI as its Convener; and Mr. J.R.Beniwal, Vice Chairman 

of the Bar Council of India; Professor Ranbir Singh, VC of NLU, Delhi; Dr. Balraj 

Chauhan, VC, RMLNLU, Lucknow; Dr. Gurjeet Singh, VC, RGNLU, Patiala; M. K. 

Balachandran, Director, Amity Law School, Delhi; Vijayakumar, UNHCR Chair 

Professor, NLS, Bangalore and recommended that the high standard of legal education is 

to be achieved without unduly pressurizing only at memory level but also emphasizing 

the skill of application of law and detailing the fact analysis with lawyers' analytical 

precision, to be properly evaluated.19 

                                                             
18 Meredith J. Ross, A Systems Approach to Clinical Legal Education, 13 CLINICAL L. REV. 779, 806 (2007). 
19 Report of the Curriculum Development Committee (CDC), I, Bar Council of India, 6 (BCI, New 
Delhi 2010) available at www.barcouncilofIndia.org/.../Preliminary_observationNew _Microsoft 
A _Word_ Document.doc.  
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 Subsequently, five regional trainings were offered in 2007 through the (SAFCLT) and the 

Menon Institute of Legal Advocacy Training (MILAT) to promote legal education.20 

 

 The possibility of network lawyering in India as an approach to guarantee access to 

equity and lawful strengthening for the oppressed is picking up significance as 'backing in 

the interest of a gathering is viewed as increasingly productive and practical, especially 

whenthe bunch all in all is at chances with the social, monetary, social, and political 

situation.21Jindal Global Law School looks to reproduce the NGO-graduate school 

network model through meetings, distributions and exploration on its effect. They host 

an annual conference on good rural governance and citizen participation and in 2011-12 

held regional conferences across India.22The Institute of Rural Research And 

Development and Jindal offer training to interested NGOs and academic institutions to 

deliver training and support to rural communities.  

 
Lastly, the most significant power which bears duty regarding directing legitimate guide benefits 
broadly, the National Legal Services Authority (NALSA), has thought of a significant 
arrangement of rules in accordance with the Bar Council of India's obligatory center goals in 
2011. NALSA gave the National Legal Services (Legal Aid Clinics) Regulation on tenth August, 
2011. This regulation in reality serves as the implementation mechanism for legal aid clinics in 
cooperation with the local authorities.23 
 
 

II. IMPLEMENTATION ISSUES 

 

                                                             
20Ajay Pandey, Experimenting with Clinical Legal Education to Address the Disconnect 
between the Larger Promise of Law and its Grassroots Reality in India, 26 MD. J. 
INT'L L. 135, 158 (2011). 
21Sopriyo Routh, Experiential Learning Through Community Lawvyering: A Proposal for Indzan Legal Education, 
24 Pac. McGeorge Global Bus. & Dev. L.J. 1,116 (2011). 
22In 2011, Regional Good Governance and Citizen Participation Conferences have been held at Assam 
University,Silchar; J.S.S. Law College, Mysore, Karnataka and Chanakya National Law University, Patna, Bihar. 
23 National Legal Services Authority, National Legal Services Authority (Legal Aid Clinics) Regulations 2011, 
available at http:/fnalsa.gov.inlschemes.htrnl (last visited on Jun. 04, 2013). 
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Despite high-level endorsements, progress towards establishing clinical programs in Indian law 
schools has been meek. Even though, the regulatory authorities and other administrative bodies 
that oversee legal education have taken many initiatives to increase access to justice for the 
underprivileged, they have failed due to bureaucratic hassles. The Report of the Law School 
Based Legal Aid Clinics, 2011 has very effectively pointed to all of the reasons why the legal aid 
programs at law school clinics have not been running well.24 
 

A. Shortcomings 

 
1. The desire to pursue opportunities in the global market made it difficult to keep the 

focus on legal strategies that would protect the rights and immediate needs of the poor. 

Most Indian law students and their families aspire for legal careers that are lucrative, and 

these goals have not been sufficiently connected to the benefits of implementing clinical 

programs and teaching methods in our country. Further, India has a large chunk of 

middle-class population, who struggle to meet their own financial obligations and this 

reduces the motivation to undertake legal matters and contribute their skills and talent 

free of cost.  

 

2. The number of students attending law schools in India does not necessarily represent 

vocation or an expectation of entering the profession; students also enter law school as a 

matter of opportunity or indecision.25 

 

3. Lack of experience in clinical teaching, the demand on teaching resources that clinics 

make and the Bar Council's failure to provide institutional support for the clinical legal 

education contributes to the difficulty in realizing the desired change.26 Due to 

unattractive pay package it is almost impossible to hire services of good lawyers for 

promoting clinical education in Law Schools. In addition, law in India does not allow 

                                                             
24Report of the Law School Based Legal Aid Clinic (2011), available at http://www.undp.org/content/dam/india/ 
docs/astudy-of law school based legalservices_clinics.pdf (last visited on Jun. 04, 2013). 
25 Deban Satyadarshi Nanda, Integrated Clinical Legal Education, 2 ASIAN J. LEGAL EDUC. 
170, 174 (2015). 
26 Frank S. Bloch & Iqbal S. Ishar, Legal Aid, Public Service and Clinical Legal Education: Future 
Directions from India and the United States, 12 MICH. J. INT'L L. 92, 113 (1990). 

http://www.undp.org/content/dam/india/
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full-time law professors to practice law.27This is regarded as a major hurdle in developing 

effective CLE in India,28as this prima facie, deprives law schools of working on real cases 

with real clients. 

 

4. A recent UNDP report surveying 39 law schools with legal aid cells found that although 

82% of those schools had faculty designated to supervise legal aid cells, 63% of those 

schools did not give academic credit to students. 29The study further pointed out that 

there is no workload reduction given to faculty who are designated to supervise legal aid 

cells and sometimes communities are not even aware that the law schools provide free 

legal services.30 Consequently, clinical legal education in India has not reached its full 

potential. 

 
5. In respect to rural areas, there are strong language barriers which prevent para-legal 

volunteers and lawyers from serving the poor. Most of the underserved clients speak 

only the local state language, while the students who come to the law universities often 

come from several Indian states. The students and faculty share Hindi and English, but 

these languages are often not shared by the poor.  

 

6. Most Indian law schools do not have formal clinical legal education programs. Some law 

schools have ‘legal aid cells’ but they are neither directly supervised nor formally 

incorporated into the curriculum and are often voluntary student-run organizations. 

Secondly, law students do not receive course credit for their work in the legal aid cell. 

For example, like in many other law schools in India, Amity Law School also offers a 

                                                             
27 The Advocates Act, No. 25 of 1961, INDIA CODE (1961); Bar Council of India Rules, Gazette of India, 2001, 
part VI, ch. II, § VII, 49 (Sept. 6, 1975) ("An advocate shall not be a full-time salaried employee of any person, 
government, firm, corporation or concern, so long as he continues to practice 
28 Bloch & Ishar, supra note 19, at 119; Jane E. Schukoske, Legal Education Reform in India: Dialogue Among 
Indian LawTeachers, 1 JINDAL GLOBAL L. REV. 251, 265 (2009). 
29 UNDP Study, supra note 21, 16, 20. 
30Id., 33-44. 
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‘legal aid cell’ supervised by a faculty member, who has many other responsibilities, and 

where students do not receive any credit for participation.31 

 
7. To some extent, the goal of practical training has not been met since most of the law 

Schools have failed to supervise the work of the students in lawyer's chambers and court 

observation. This has resulted in the submission of either fake cases or merely copying 

from others' journals.32 

8. Law Schools that are either operated or aided by the government, struggle financially and 

thereby due to financial constraints, Law Schools are unable to promote schemes like 

Legal Aid, Legal Literacy and Legal Research. 

 
At last, the Bar Council of India's obligatory order to bring the four down to earth papers into 
the educational program was invited just apathetically by graduate school specialists as their staff 
came up short on the aptitudes and experience important to show the course appropriately or 
'basically, law personnel neither had a dream for, nor appropriately comprehended, the 
estimation of these papers.33 
 

III. IMPORTANCE OF CLINICAL LEGAL 

EDUCATION IN INDIA 

 
The domestic law provisions on human rights in India, flowing from the Indian Constitution, are 
well aligned with the international human rights law regime.34 Although, theoretically human 
rights and equality before law are well settled, the grass root realities are different. Therefore, it is 
particularly important for the legal community to address this disconnect between theory and 

                                                             
31 United Nations Development Programme India, Access to Justice for Marginalised People: A Study ofLaw 
School Based Legal ServiceClinics, 2011, available at http://www.in.undp.org/content/dam/india/docs/a study of 
law school based legal services clinics.pdf.  
32Legal Education in India: Problems and Perspective, 19 J.I.L.I. 337, 337-48 (1977) 
33 Frank S. Bloch, supra note 7, at 180  
34 In addition to the key human rights covenants, the ICCPR and ICESCR, India has also passed the Protection of 
Human Rights Act, 1993. The Protection of Human Rights Act, 1993, amended by the Protection of Human Rights 
(Amendment) Act, 2006, No. 43 of 2006, INDIA CODE (2006), vol. 30.  Vishaka v. State of Rajasthan, A.I.R. 1997 
S.C. 3011, 3015; see also Apparel Exp. Promotion Council v. A.K. Chopra, A.I.R. 1999 S.C. 625, 634 
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practice. If this disconnect is not appropriately addressed and bridged, the law and its promises 
will continue to delude a majority of the Indian population; most of the fundamental 
Constitutional promises35 will remain unfulfilled, and the rule of law will have a chimerical 
existence. 
 
Thus, to achieve the Constitutional goals and to uphold the principle of rule of law, clinical legal 
education becomes not an option but a mandate.  
 

IV. ROLE OF JURISTS, LAWYERS AND STUDENTS 

 

A. Jurists 

 

Jurists play a pivotal role in analysing the policies and initiatives taken by the Parliament as well 
as the stance taken by the Judiciary upon any area of law. Their opinion helps to amend the 
policies and make it more effective.  
 
The most prominent jurist N.R. Madhava Menon, initiated the first Law School Legal Aid Clinic 
in Delhi University in 1969 and has helped to organize clinical programmes at several law 
schools within India and outside the country. Further, he has interpreted the legal aid provisions 
in the country and it’s judicial application in several books such as the Indian Legal Profession 
(1983), Legal Education in India (1982) etc. He articulated that the substantive laws and 
procedural rules can be learnt better through practice in a clinical setting than by lectures or 
discussion.36 
 
Upendra Baxi, another eminent and acclaimed jurist has also chaired various committees which 
recommended the necessary changes to be adopted in imparting legal education so as to make it 
fruitful for the luminaries as well as the society.37 
 

                                                             
35 Reflecting these promises, the Preamble to the Constitution of India reads: WE, THE PEOPLE OF INDIA, 
having solemnly resolved to constitute India into a SOVEREIGN SOCIALIST SECULAR DEMOCRATIC 
REPUBLIC and to secure to all its citizens: JUSTICE, social, economic and political; LIBERTY of thought, 
expression, belief, faith and worship; EQUALITY of status and of opportunity; and to promote among them all 
FRATERNITY assuring the dignity of the individual and the unity and integrity of the Nation 
36N.R. Madhava Menon: “The Canadian Law Teaching Clinic”, Indian Bar Review (Editorial), Vol. XI (3) 1984  
37 REPORT OF CURRICULUM DEVELOPMENT COMMITTEE 1 (UGC, NEW DELHI, 2000). 
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D.K. Sampath, a leading advocate and legal aid activist based in Chengelpet, Tamil Nadu has 
pioneered the Rural Concilliation Programme and set up a number of Alternate Dispute 
Resolution Centres in several parts of South India and also has helped to structure and develop 
the clinical legal education programmes at NLSIU. 38 
 
In terms of international perspective, Prof. Kenneth-L Penegar, at the Annual meeting of the 
Association of American Law Schools in 1981 recommended steps to broaden the horizon of 
clinical legal education such as conducting more experiments in clinical courses, disseminating 
information about the legal services being offered by law institutes to communities, collaboration 
of lawyers with social workers and psychologists, creation of alternate dispute mechanisms etc.39 
Further, the judicial wing is the ultimate interpreter of legislative policies and schemes which 
increases the threshold of responsibility upon them to uphold the constitutional principles and 
provide legal aid. The Supreme Court in Sheela Barse v. State of Maharashtra40, stressed that the 
arrangement of legitimate help for a poor or poverty stricken blamed captured and put in danger 
for his life or individual freedom was an established basic ordered not just by Art. 39A yet 
additionally by Arts.14 and 21 of the Constitution. Without legitimate help, shamefulness may 
result. 

B. Students 

 
A democracy's well-being is dependent on participation of its citizens and the exercise of 
vigilance and vibrance by them. The establishment of law clinics is done by the college; its 
functioning and successful operation depends upon the enthusiasm and commitment of 
students.  
 
In law clinics, students gain valuable legal skills while delivering much-needed legal services to 
underprivileged communities and these twin goals are often cited to motivate implementation of 
clinical legal education.41 In clinics, students learn to think beyond their own concerns and 
determine means to enhance the welfare of society as a whole; they also garner key skills for 
examining policies, laws, and circumstances from the perspectives of multiple stakeholders and 
communities. They develop empathy towards persons in oppressed positions and advocate for 
the equal needs of their clients. By working with clients who are from marginalised groups, 

                                                             
38 A Handbook on Clinical Legal Education, Eastern Book Company (1998), pp. XXIII 312, Rs.285/- by N.R. 
Madhava Menon (Ed.). 
39 Meredith J. Ross, A Systems Approach to Clinical Legal Education, 13 CLINICAL L. REV.779, 806 (2007). 
40 (AIR 1983 SC 378) 
41 D.W. Tushaus et al., India Legal Aid Clinics: Creating Service Learning Research Projects to Study Social Justice, 2 
AJLE 101 (2015). 
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students learn to identify the inequalities in the legal system and political structure so they can 
work towards solving them as law students and also as lawyers. 
 
Vital human rights case tries to utilize the authority of the law to advocate for social change for 
the benefit of people whose voices are in any case not heard.42 It can give wide access to equity 
and legal review to all people or class of people that are in a place of destitution, helplessness, 
handicap and avoidance as a rule. Thereby, the law students who will subsequently shape the 
future of our legal system should devote some time out of their normal working hours towards 
this, for instance taking one pro-bono case per month minimum. This way would be feasible for 
them and the society would also not suffer.  
 
In India, there are some examples of public interest litigation by law students43 and also their zeal 
towards law reform activities. The Legal Aid Society of the West Bengal National University of 
Juridical Sciences (NUJS), Kolkata has been involved in seeking justice for scheduled castes 
population in Puri District, Odisha since 2010.They have filed specific complaints with the 
Odisha State Human Rights Commission regarding right to water, right to enter into the temple 
for the scheduled caste population and, free and compulsory education for the scheduled caste 
children.  
 
Thereby it can be deduced that students' involvement in legal literacy, legal aid and para-legal 
services has opened a new dimension to Clinical education in India in the form of public interest 
litigation and would go a long way in promoting clinical legal education in India. 
 

C. Lawyers and Judiciary 

 

To conclude the narrative of legal aid being unfolded by the Indian Judiciary, it must be 
mentioned that the appellate courts under the leadership of the Supreme Court have devised an 
extraordinary form of jurisdiction under the name of Social Action Litigation commonly known as 
Public Interest Litigation44(discussed above) famously undertaken by activists such as Prashant 
Bhushan and M.C. Mehta. 
 

                                                             
42Litigation Report: Global Human Rights Litigation, Open Society Justice Initiative (Feb. 2012), available at http:// 
www.soros.org/sites/default/filesflitigation-report.20120228.pdf 
43 Students of the V. M. Salgaokar College of Law, Goa have successfully filed 14 public interest litigations before 
the Mumbai High Court (Panaji Bench) on various issues ranging from the use of helmets to violations of Coastal 
Regulation Zones. See V. M. Salgaocar College of Law, http:/wwwv.vmslaw.edu/. 
44Peoples Union for Democratic Rights V. Union of India AIR 1982 SC 1473  



                    
              

LA   

SENATUS SCRIPTORS 
LAW JOURNAL                                          
VOLUME 1: ISSUE 1                                                                      

April-May, 2020    
 
               

www.lasenatusscriptors.com   

This has achieved some astonishing results like radical democratization of the teaching of locus 
standi; each resident may now move toward courts for vindicating the infringement of human 
privileges of co- - come, face to face with all their disorderly measurable styles of argumentation 
and still be conceded in the court. The intent behind this is to establish that protection of law is 
not just available to a fortunate few where a status quo is maintained but to individuals 
irrespective of their financial conditions who are allowed to enjoy their political and civil rights.  
 

V. SUGGESTIONS 

 
In accordance with the Bar Council of India mandate of incorporating a functional clinic within 
every law school/college, it is suggested that each law school or college should establish their 
clinic in rural or semi-urban areas. It may be established in association with any local NGO or 
municipality or Panchayat authority. It should be open at the weekends like Saturday evening or 
Sunday morning because the prospective client could be free to attend. The ideal student group 
for a clinic should not exceed 25 for each Saturday evening or Sunday morning. The forth year 
and fifth year (in case of 5 year LL.B course) students or second year and third year (in case of 3 
year LL.B course) students should be divided into several groups to run the clinic each Saturday 
evening or Sunday morning and these groups should rotate as per their convenience. Further, 
students doing the work shall be given some form of benefit, or reinforcement so as to feel 
motivated.  
 
State Bar Councils and Bar Associations should play an active role in implementing the clinical 
programs in each state. State Bar Councils with the help of local Bar Association may provide 
some mentor lawyers for the students in a particular clinic. The mentor lawyers, in-cooperation 
with the designated clinical faculty, may supervise the works of the clinic students in Saturday 
evening or Sunday morning. This would not only build a working relationship between the 
senior lawyers and the future lawyers but also enable learning of professional ethics and etiquette 
by budding lawyers.  
In terms of institutional modifications, law as a dynamic subject should be taught using 
techniques which differ from the conventional modes of learning and special emphasis should be 
laid on certain key skills which help one cater to societal needs such as  problem solving, legal 
analysis and reasoning, legal research, factual investigation, communication,  counselling, 
negotiation, litigation and alternative dispute resolution procedures, organization and 
management of legal work, and recognizing and resolving ethical dilemmas45 by the professors. 

                                                             
45MacCrate Report Legal Education and Professional Development – An Educational Continuum, 1992 A.B.A. Sec. 
Legal Educ. & Admissions to Bar 213 at 138-221. 
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In order to advance this self-directed professional development, it is desirable to give a decisive 
role to the students even in the planning and implementation of the activity. 
 
An in-house clinic (one run by the university for purposes of teaching its students and providing 
service to the community or a hybrid clinic (one that collaborates with an existing legal services 
office to provide representation)46 shall be established in every law university. Symbiosis offers 
valuable legal services under the name of Community legal services care.  
 
Due to diversification of language and culture in our country, which is identified as one of the 
shortcomings, interpreters are necessary to assist with the complex communication needed for 
competent representation. Law universities may need to hire interpreters to work with their 
students in an in-house clinic, or as part of facilitating the interface in a hybrid clinic setting. 
The success of any scheme or policy naturally depends upon the availability of resources and 
thereby it is urged to sought funding of law school clinics from the State and Central Legal Aid 
Boards/Committees for the effective functioning of law school legal aid clinics.  
A provision can be incorporated in the Advocates Act which provides full-time instruction for 
professional LLB degree and maintains a legal aid clinic as part of its teaching programme where 
poor persons receive free legal aid, advice and related services.  
 
Direct representation of clients in courts and tribunals through a college based aid clinic is 
indeed the highest form of clinical experience that professional education can offer, which can 
be implemented atleast at the ground level. Once students are assigned Lok Adalat work, they 
must be prepared with material and discussion on the institution of Lok Adalat, its objectives 
and limitations, its methods and procedures.47 
 
Finally, the UGC must take some steps to develop the faculty standard for clinical  
teaching in law. It should start a faculty development course on clinical legal education for staff 
of law schools who are in charge of teaching practical papers.

                                                             
46 Beauty and the Beast – Hybrid Prosecution Externships in a Non-Urban Setting, 74 Miss. L.J. 1043 (2005). 
47 Madhava Menon “Designing a Simulation-Based Clinical Course: Trial Advocacy” (in) A Handbook On Clinical 
Legal Education P. 178. 
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VI. CONCLUSION 

 
In the end, the author48 believes that law universities have both an obligation and a unique 
opportunity to prepare a generation of lawyers who would approach the law with a commitment 
to provide social justice. Thereby law schools should more effectively connect the substantive 
education they provide to professional practice by enhancing the number of workshops, field 
visits etc. In the end, it is the citizens and individuals who ultimately contribute to the success of 
any scheme or social welfare legislation. Thereby inculcating sensitivity to pro-bono services, 
providing training in practical aspects of law such as drafting and pleading are primarily the tasks 
of the lecturers and to acquire wisdom from such teaching as well as implementing the same 
depends upon the law students. Having said this, it cannot be denied that while the legislature 
gives a formal backing to any initiative, it cannot be solely blamed for the failure or fallouts of 
any public policy for that matter and thereby law students should commit themselves and divert 
their time and energy towards this noble work, if not completely then partially. Partially because, 
it cannot be refuted that law students are burdened with their academics, co-curricular and extra-
curricular activities and the professors indulge in research work, administrative work apart from 
their job of conducting lectures. Therefore it is strongly suggested that special ‘incentives’ should 
be offered to those who associate themselves in promoting clinical legal education in India.  
 
 
 
 
 
 

                                                             
48Madhava Menon “Designing a Simulation-Based Clinical Course: Trial Advocacy” (in) A Handbook On Clinical 
Legal Education P. 178. 
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